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California State University, Bakersfield 

School of Social Sciences and Education 

Department of Advanced Educational Studies 

 

EDAD 6810 

Fieldwork I 

3 Semester Units 

 

Fall 2016 

Independent Study 

 
Syllabus Disclaimer 

This syllabus is provided for informational purposes regarding the anticipated course content and schedule of this 

course. It is based upon the most recent information available on the date of its issuance and is as accurate and 

complete as possible. I reserve the right to make any changes I deem necessary and/or appropriate. I will make my 

best effort to communicate any changes in the syllabus in a timely manner. Students are responsible for being aware 

of these changes. 
 

Instructor:  Dr. Amanda Taggart 

Office:  EDUC 233 

Office Hours:  Mondays, 3:15 – 4:15 p.m.  

  Tuesdays, 5:30 – 7:30 p.m. 

  Wednesdays, 5:30 – 7:30 p.m. 

  or by appointment 

E-mail: ataggart@csub.edu  

Phone:  661-654-3080 

 

Mission of the School of Social Sciences and Education 

The mission of the School of Social Sciences and Education is to address local, regional, and 

state needs by providing high quality undergraduate and graduate programs in the social sciences 

and education. We are committed to advancing human development knowledge, encouraging 

healthy and productive lifestyles, and enhancing the quality of life for all people, particularly 

those with emotional, learning, and physical disabilities. We pledge to prepare future leaders, 

professionals, and community advocates. Together, we will work toward increasing the 

community’s understanding and acceptance of complex social, racial, and gender issues and 

toward creating positive social change. We will provide students with excellent classroom 

instruction, faculty-guided research experiences, and experiential learning opportunities to 

prepare them for career success and for lifelong learning to meet the changing demands of 

society. The faculty and staff of the School of Social Sciences and Education are committed to 

supporting quality measures identified in the CSUB vision statement featuring faculty academic 

excellence and diversity, the student experience, community engagement, staff excellence and 

diversity, and organizational “best practices.” 
 
Candidate Dispositions 

Candidates preparing to work in schools as administrators or other professional school 

personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, 

and dispositions necessary to help all students learn. 

mailto:ataggart@csub.edu
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 Professional Collaboration: Candidates will participate in action-oriented collaboration 

that will enable them to learn from others and provide leadership in partnerships with all 

stakeholders. 

 Reflective Practitioner: Candidates are reflective, life-long learners who apply 

problem solving and critical thinking strategies and the respectful appreciation of 

differing points of view. 

 Ethical Professional: Candidates’ actions are based on accepted professional 

standards of conduct and reflect insight and awareness with respect to diverse 

perspectives, opinions, obligations, and ethical responsibilities of the profession. 

 Student/Client Centered: Candidates, throughout their programs, will prioritize the 

needs of the students/clients they serve by maintaining trusting relationships built upon 

caring, nurturing (respectful), and meaningful interactions. 

 Professional Leader: Candidates, throughout their programs, will be strong, determined, 

professional leaders with a clear instructional focus using effective communication skills 

and a willingness to take risks to ensure the advancement, safety, and welfare of all 

students in our communities. 

 Professional Competence: Candidates will maintain high programmatic outcomes that 

reflect research-based practices, principles of learning differentiation, and standards 

based instruction. 

 

 

Course Description 

This course prepares candidates at the school level for actual job performance in both 

supervision and administrative work. Students will have exposure to the essential themes, 

concepts, and skills related to the performance of administrative services. Each student will 

develop a professional perspective by examining contemporary administrative practices and 

schooling policies in relation to fundamental issues, theories, and research in education. Students 

will determine their progress in relationship to the California Professional Standards for 

Educational Leaders (CPSEL), the CPSEL Content Expectations (CACEs), and the CPSEL 

Performance Expectations (CAPEs) as they research, plan, implement, and evaluate their action 

research project and other fieldwork activities. Fieldwork activities will be conducted with an 

instructional leadership focus. Field experiences include intensive experiences both in the day-to-

day functions of school leaders or administrators and in longer-term policy design and 

implementation that address state and national policy standards for educational leaders. 

 

Student Learning Outcomes 

Upon completion of this course, students will demonstrate proficiency in the application of the 

theories and concepts outlined in the following six CPSEL. 
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STANDARD 1: DEVELOPMENT 
AND IMPLEMENTATION OF A 
SHARED VISION 
Education leaders facilitate the 
development and 
implementation of a shared 
vision of learning and growth of 
all students. 

Element 1A: Student-Centered Vision 
Leaders shape a collective vision that uses multiple measures of 
data and focuses on equitable access, opportunities, and 
outcomes for all students. 

Element 1B: Developing Shared Vision 
Leaders engage others in a collaborative process to develop a 
vision of teaching and learning that is shared and supported by all 
stakeholders. 

Element 1C: Vision Planning and Implementation 
Leaders guide and monitor decisions, actions, and outcomes 
using the shared vision and goals. 

STANDARD 2: INSTRUCTIONAL 
LEADERSHIP 
Education leaders shape a 
collaborative culture of teaching 
and learning informed by 
professional standards and 
focused on student and 
professional growth. 

Element 2A: Professional Learning Culture 
Leaders promote a culture in which staff engages in individual 
and collective professional learning that results in their 
continuous improvement and high performance. 

Element 2B: Curriculum and Instruction 
Leaders guide and support the implementation of standards-
based curriculum, instruction, and assessments that address 
student expectations and outcomes. 

Element 2C: Assessment and Accountability 
Leaders develop and use assessment and accountability systems 
to monitor, improve, and extend educator practice, program 
outcomes, and student learning. 

STANDARD 3: MANAGEMENT 
AND LEARNING ENVIRONMENT 
Education leaders manage the 
organization to cultivate a safe 
and productive learning and 
working environment. 

Element 3A: Operations and Facilities 
Leaders provide and oversee a functional, safe, and clean learning 
environment. 

Element 3B: Plans and Procedures 
Leaders establish structures and employ policies and processes 
that support students to graduate ready for college and career. 

Element 3C: Climate 
Leaders facilitate safe, fair, and respectful environments that 
meet the intellectual, linguistic, cultural, social-emotional, and 
physical needs of each learner. 

Element 3D: Fiscal and Human Resources 
Leaders align fiscal and human resources and manage policies 
and contractual agreements that build a productive learning 
environment. 

STANDARD 4: FAMILY AND 
COMMUNITY ENGAGEMENT 
Education leaders collaborate 
with families and other 
stakeholders to address diverse 
student and community interests 
and mobilize community 
resources. 

Element 4A: Parent and Family Engagement 
Leaders meaningfully involve all parents and families, including 
underrepresented communities, in student learning and support 
programs. 

Element 4B: Community Partnerships 
Leaders establish community partnerships that promote and 
support students to meet performance and content expectations 
and graduate ready for college and career. 

Element 4C: Community Resources and Services 
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Leaders leverage and integrate community resources and services 
to meet the varied needs of all students. 

STANDARD 5: ETHICS AND 
INTEGRITY 
Education leaders make 
decisions, model, and behave in 
ways that demonstrate 
professionalism, ethics, integrity, 
justice, and equity and hold staff 
to the same standard. 

Element 5A: Reflective Practice 
Leaders act upon a personal code of ethics that requires 
continuous reflection and learning. 

Element 5B: Ethical Decision-Making 
Leaders guide and support personal and collective actions that 
use relevant evidence and available research to make fair and 
ethical decisions. 

Element 5C: Ethical Action 
Leaders recognize and use their professional influence with staff 
and the community to develop a climate of trust, mutual respect, 
and honest communication necessary to consistently make fair 
and equitable decision on behalf of all students. 

STANDARD 6: EXTERNAL 
CONTEXT AND POLICY 
Education leaders influence 
political, social, economic, legal, 
and cultural contexts affecting 
education policies and practices. 

Element 6A: Understanding and Communicating Policy 
Leaders actively structure and participate in opportunities that 
develop greater public understanding of the education policy 
environment. 

Element 6B: Professional Influence 
Leaders use their understanding of social, cultural, economic, 
legal, and political contexts to shape policies that lead all 
students to graduate ready for college and career. 

Element 6C: Policy Engagement 
Leaders engage with policymakers and stakeholders to 
collaborate on education policies focused on improving education 
for all students. 

 

In addition, the educational administration program learning outcomes are based on the 

California Professional Standards for Educational Leaders Performance Expectations (CAPEs) 

(edited for teacher-leaders). 

 

CAPE 2: Developing a shared 
commitment to the vision 
among all members of the 
school community 

The teacher-leader works collaboratively with all members of the 
school community to develop a shared commitment to the 
achievement of the school or project vision. The teacher-leader 
understands the nature of school governance in California, 
including the roles, responsibilities, and relationships of the 
individual and organizational entities within the California 
educational system. The teacher-leader communicates effectively 
with various audiences and for various educational purposes, 
including consensus-building and decision-making, to help 
promote a shared sense of responsibility for the school mission 
and vision. 

CAPE 3: Leading by example to 
promote implementation of the 
vision 

The teacher-leader examines and responds to equity issues 
related to race, diversity, poverty, and access in order to help the 
school or project achieve the mission and vision. The teacher-
leader identifies potential barriers to accomplishing the vision 
and effective ways to work with others to address and overcome 
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barriers. The teacher-leader holds him/herself and others 
accountable for exhibiting personal and professional ethics, 
integrity, justice, and fairness. 

CAPE 7: Demonstrating 
understanding of the school and 
community context, including 
the instructional implications of 
cultural/linguistic, 
socioeconomic, and political 
factors 

The school leader understands the demographic of the school 
community, including socioeconomic context, students and 
family characteristics, cultural and linguistic diversity, and 
political issues and uses this knowledge to help improve teaching 
and learning. The school leader is knowledgeable about both 
culturally-relevant instructional practices and instructional 
practices grounded in first- and second-language acquisition 
theories to support effective instruction for English learners, 
economically, culturally, and/or linguistically diverse students, 
students with special needs, and others. The school leader helps 
teachers and staff access community resources, including parents 
and other community members, to promote learning about 
students and families, and to promote culturally and linguistically 
inclusive instructional practices. The school leader helps teachers, 
staff, and others understand that political factors within the 
community that may affect the school’s instructional program, 
and is proactive in providing information about the schools, its 
needs, and its accomplishments within the larger political 
environment. The school leader understands how classroom 
structures, school and class scheduling, and grouping practices 
affect student learning. 

CAPE 11: Identifying and using 
available human, fiscal, and 
material resources to implement 
the school growth plan 

The teacher-leader is knowledgeable about a wide range of 
resources to help implement the school growth plan, including 
but not limited to human, fiscal, and material resources. The 
teacher-leader identifies and seeks additional resources as 
needed from a variety of sources, both within and outside of the 
local community, to support the implementation of the school 
growth plan. 

CAPE 12: Instituting a 
collaborative, ongoing process of 
monitoring and revising the 
growth plan based on student 
outcomes 

The teacher-leader uses strategies for continuous progress 
monitoring of the school’s growth plan and outcomes and 
collaboratively engages others in the school community in using 
those data for updating the school growth plan as needed. The 
teacher-leader engages all members of the school community on 
an ongoing basis in reflecting about student outcomes. 
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Required Text and Materials 

American Psychological Association. (2010). Publication manual of the American Psychological 

Association (6th ed.). Washington, DC: Author. 

 

Grading Criteria 

There are a total of 100 possible points for this course, broken down as follows: 

 

Site Mentor Agreement 10 pts. 

Site Visit 30 pts. 

Action Research Project Proposal 40 pts. 

Communication Log 10 pts. 

End-of-Course Survey 10 pts. 

TOTAL 100 pts. 

Note: Please review assignment guidelines at the end of this syllabus. 

 

Course Evaluation 

 

Course Grade Course Average 

A 90% - 100% 

B 80% - 89% 

C 70% - 79% 

D 60% - 69% 

F Average below 60% 

 

Assignment Submission 

All assignments must be submitted via the Blackboard web site for this course. 

 

Late Work 

No late work is accepted for this course. Inability to connect with your site mentor and 

technology problems (e.g., frozen hard drive, lost flash drive, broken Internet connection, 

etc.) are not valid excuses for late or missing assignments. In the case of extreme 

emergency requiring late submission of an assignment, students should contact the 

instructor prior to the assignment due date to determine an alternate arrangement. 

 

Written Assignments 

All written assignments must be submitted following the APA (6th edition) format. 

 

Computer Literacy Expectations 

Students in this course are expected to: 

 access the university e-mail system as their primary source of contact, 

 regularly access Blackboard, 

 use a word processing program for written assignments (e.g., Microsoft Word), 

 access assigned web sites through the Internet, 

 access the CSUB library databases to find peer-reviewed journal articles and other 

scholarly literature, 

 scan documents that can be submitted via Blackboard, 
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 create PowerPoint presentations, 

 download, install, and run programs and updates as requested, and 

 join online video conferencing with video and sound. 

 

Accommodations for Students with Disabilities (for Bakersfield campus) 

To request academic accommodations due to a disability, please contact the Office of Services 

for Students with Disabilities (SSD) as soon as possible. Their office is located in SA 140, and 

they may be reached at 661-654-3360 (voice), or 661-654-6288 (TDD). If you have an 

accommodations letter from the SSD Office documenting that you have a disability, please 

present the letter to me during my office hours as soon as possible so we can discuss the specific 

accommodations that you might need in this class. 

 

Accommodations for Students with Disabilities (for AV campus) 

To request academic accommodations due to a disability, please contact the Office of Services 

for Students with Disabilities (SSD) as soon as possible.  Their office is located in Bldg. 200, and 

they may be reached at 661-952-5061 (voice) or 661-952-5120 (tdd).  If you have an 

accommodation letter from the SSD Office documenting that you have a disability, please 

present the letter to me during my office hours so we can discuss the specific accommodations 

that you might need in this class. 

 

Academic Honesty  

There are certain forms of conduct that violate the university’s policy of academic integrity. 

Academic dishonesty (cheating) is a broad category of actions that involve fraud and deception 

to improve a grade or obtain course credit. Academic dishonesty (cheating) is not 

limited to examination situations alone, but arises whenever students attempt to gain an unearned 

academic advantage. Plagiarism is a specific form of academic dishonesty (cheating) which 

consists of the misuse of published or unpublished works of another by claiming them as one’s 

own. Plagiarism may consist of handing in someone else’s work as one’s own, copying or 

purchasing a pre-written composition and claiming it as one’s own, using paragraphs, sentences, 

phrases, words or ideas written by another without giving appropriate citation, or using data 

and/or statistics compiled by another without giving appropriate citation. Another example of 

academic dishonesty (cheating) is the submission of the same, or essentially the same paper or 

other assignment for credit in two different courses without receiving prior approval from the 

instructors of the affected courses. Source: 2011-2013 CSUB Catalog, p.78 

 

Professional Liability Insurance 

As of August 1, 2006, the CSU Chancellor’s Office of Risk Management is requiring all students 
in various fields to purchase Professional Liability Insurance.  This fee may be paid at the 

Cashier’s window or online. 
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Tentative Course Schedule 

 

EDAD 6810 – Fieldwork I 

September 6 (Tuesday) 

Due by 7 a.m.: 

 Site Mentor Agreement 

November 14 (Monday) 

Due by 7 a.m.: 

 Action Research Project Proposal 

November 28 (Monday) 

Due by 7 a.m.: 

 Communication Log 

December 2 (Friday) 

Due by midnight: 

 End-of-Course Survey 

SITE VISIT 

Arrange a date and time to meet with the instructor and your site 

mentor, at your school site, within the first two weeks of October. 
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EDAD 6810 ASSIGNMENT INSTRUCTIONS 

 

Site Mentor Agreement – 10 points 

 

You will select a mentor at your school site who holds a valid California Administrative License. 

You must complete the Site Mentor Information Form found on Blackboard and have your site 

mentor sign it. You will scan the signed form and submit it on Blackboard. 

 

If you submit the signed, completed form by the due date, you will earn 10 points. If you do not 

meet these requirements, you will be awarded zero points. 

 

Site Visit – 30 points 

 

You will arrange a time for your instructor to meet with you at your school site to discuss your 

Action Research Project. This meeting should occur with your site mentor. Please arrange to 

hold this visit within the first two weeks of October. 

 

If you arrange to meet with the instructor and your site mentor by the due date, you will earn 30 

points. If you do not meet these requirements, you will be awarded zero points. 

 

Action Research Project Proposal – 40 points 

 

Action Research Project Proposal 

You will submit an action research project proposal specifying how the need for your project 

emerged from school data, how the project is focused on leading adults to improve student 

learning, and which evaluations are in place in order to monitor teaching processes and student 

outcomes.  

 

Your plan should include:  

 a statement of the problem which highlights the need for your project (this should emerge 

from an examination of school data),  

 the purpose of the project, 

 the site where your project will take place and the participants in your project, 

 the action steps of your project (what you will do for your project), and  

 the evaluation instruments you will use to measure outcomes for adults and for students 

(e.g., survey, focus group or interview questions). 

 

This assignment will be graded as follows: 
 

 4 3 2 1 

Organization Information presented is 
complete and in logical 
order. Includes all 
required components of 
the project. Easy to 
follow.  

Information presented is 
nearly complete and 
presented in logical 
sequence. Includes all 
required components. 

Some information 
presented out of 
sequence or illogically. 
Missing some required 
components.  

Poor sequence or 
illogical presentation 
of information. 
Missing some or all 
required components.  
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Planning for 
Instructional 
Leadership 

Articulates a clear and 
solid approach in 
organizing and planning 
the leadership of adults 
in a way that impacts 
student learning. 
Illustrates how 
standards and guidelines 
will be used to drive 
instruction based on the 
unique needs of 
learners. Includes 
supporting data and 
complete description of 
intervention to be used. 

Articulates a general and 
basic approach in 
organizing and planning 
the leadership of adults in 
a way that impacts 
student learning. Some 
illustration of how 
standards and guidelines 
will be used to drive 
instruction based on the 
unique needs of learners. 
Includes few examples of 
supporting data and a 
description of 
intervention to be used. 

States a vague approach 
in organizing and 
planning the leadership 
of adults in a way that 
impacts student 
learning. Includes little 
illustration of how 
standards and guidelines 
will be used to drive 
instruction based on the 
unique needs of 
learners. Limited use of 
supporting data and 
limited description of 
intervention to be used. 

Lacks an approach in 
organizing and 
planning leadership of 
adults in a way that 
impacts student 
learning. Illustration of 
how standards and 
guidelines will be used 
to drive instruction 
based on the unique 
needs of learners is 
missing. Lacks 
supporting data and 
provides an 
incomplete description 
of the intervention to 
be used. 

Linking 
Assessment 

to 
Instruction 

Reflects a deep 
understanding of how 
assessment drives 
instruction, including the 
place of informal and 
curriculum-embedded 
assessments. Proposed 
assessments are to be 
used for formative and 
summative purposes 
such as screening, 
diagnosis, placement, 
and progress 
monitoring. Provides 
examples of methods to 
be used that use grade 
level or school-wide data 
to implement and revise 
instructional programs.  

Reflects a general 
understanding of how 
assessment drives 
instruction, including the 
place of informal and 
curriculum-embedded 
assessments. Some 
proposed assessments to 
be used for formative and 
summative purposes. 
Provides few examples of 
methods to be used that 
use grade level or school-
wide data to implement 
and revise instructional 
programs. 

Reflects a limited 
understanding of how 
assessment drives 
instructions, including 
the place of informal 
and curriculum-
embedded assessments. 
Proposes few 
assessments to be used 
for either formative or 
summative purposes. 
Hardly provides any 
examples of methods to 
be used that use grade 
level or school-wide 
planning data to 
implement and revise 
instructional programs. 

Reflects lack of 
understanding of how 
assessment drives 
instruction, including 
informal and 
curriculum-based 
assessments. 
Proposed assessments 
are to be used for 
either formal or 
summative purposes, 
but not both. No 
examples of methods 
to be used that use 
grade level or school-
wide assessment data 
to implement and 
revise instructional 
programs. 

Evaluating 
Instructional 
Interventions 

Clearly and effectively 
proposes how to collect 
data and analyze results 
of the instructional 
intervention. Provides 
complete examples of 
methods and data to be 
used to evaluate 
professional 
development regarding 
instructional 
interventions.  

Clearly proposes how to 
collect data and analyze 
results of the 
instructional 
intervention. Provides 
partial examples of 
methods and data to be 
used to evaluate 
professional 
development regarding 
instructional 
interventions. 

Vaguely proposes how 
to collect data and 
analyze results of the 
instructional 
intervention. Provides 
unclear examples of 
methods and data to be 
used to evaluate 
professional 
development regarding 
instructional 
interventions. 

Lacks proposal of how 
to use data and 
analyze results of 
instructional 
intervention. Provides 
no or unclear 
examples of methods 
and data to be used to 
evaluate professional 
development 
regarding instructional 
interventions. 

Form and 
Mechanics 

Abides consistently by 
the basic principles of 
effective writing and 
APA documentation 
guidelines. 

Abides generally by the 
basic principles of 
effective writing and APA 
documentation 
guidelines, with low level 
errors. 

Does not abide generally 
by the basic principles of 
effective writing and 
APA documentation 
guidelines, with several 
low and high level 
errors. 

Does not adhere by 
the basic principles of 
effective writing and 
APA documentation 
guidelines, with 
serious low and high 
level errors. 
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Communication Log – 10 points 

 

You will keep a comprehensive log of the communication you had, the meetings you conducted 

or attended, and the time you spent this semester on your action research project. The form to 

complete this assignment can be found on Blackboard. Please have your site mentor sign the 

form in order to verify your communication and work, then scan the signed document and submit 

it on Blackboard. 

 

If you submit the signed, completed form by the due date, you will earn 10 points. If you do not 

meet these requirements, you will be awarded zero points. 

 

End-of-Course Survey – 10 points 

 

An invitation to take this survey will come to your CSUB e-mail. After completing the survey, 

take a screenshot of the page that says, “Thank you for your cooperation. Your results have been 

sent,” and submit the screenshot on Blackboard. 

 

If you submit a screenshot showing that you completed the end-of-course survey by the due date, 

you will earn 10 points. If you do not meet these requirements, you will be awarded zero points. 
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SITE MENTOR AGREEMENT 
 
 
Thank you for your willingness to assist our candidate with her or his fieldwork. Your guidance and 
support will be essential to the candidate’s success in the CSUB educational administration program and 
in the quality of his or her action research. 
 
 
Name of CSUB Fieldwork Candidate: 
 
 
 
Site Mentor Name: 
 
 
Site Mentor Position: 
 
 
Site Mentor E-mail Address: 
 
 
Site Mentor Phone Number: 
 
 
 
Name of School Site: 
 
 
Address of School Site: 
(please include city and zip code) 
 
 
Phone Number of School Site: 
 
 
 
I have discussed the CSUB Action Research Project requirements with the fieldwork candidate, whom I 
have committed to support and mentor. I verify that I hold a valid California Administrative Services 
Credential. I agree to meet with this candidate when needed, submit input on this candidate’s 
competencies in each of the CPSEL standards throughout the program, and help to evaluate the 
candidate’s action research project upon its completion. 
 
 
Site Mentor Signature:  ____________________________________________  Date:  _______________ 
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ACTION RESEARCH PROJECT 
 

The Action Research Project simulates the role of the administrator to influence adult behavior in order 
to improve student outcomes. It is the same process a leader might use to make decisions in order to 
change student achievement outcomes. Steps in this process include identifying a problem, determining 
a strategy to deal with the problem, collecting and analyzing data, setting measurable outcomes, 
training adults, and monitoring student achievement. 
 
The Action Research Project also affords candidates the opportunity to practice behaviors consistent 
with the leadership dispositions of successful school leaders. 
 
All students will present their Action Research Project to colleagues and a panel of sitting school leaders 
in May. 
 
Project Requirements 
 
Your final Action Research Project must include the following criteria: 
 

1. You must choose a project that will showcase how you exhibited leadership of adults in a way 
that influenced student learning. 

 
2. You must discuss each of the following elements of your project: 

 Statement of the Problem 

 Purpose of the Project 

 Review of the Literature 

 Site and Participants 

 Project Action Steps 

 Evaluation Instruments 

 Outcomes/Findings of the Project 

 Implications for CPSEL 
 

3. You must demonstrate effective presentation skills. 
 
Your final paper and presentation are worth 100 points and will be graded as follows: 
 

 4 3 2 1 

Organization Information presented 
was complete and in 
logical order. Included 
all required components 
of the project. Easy to 
follow. Very well-timed 
and well-paced. 

Information presented 
was nearly complete and 
presented in logical 
sequence. Included all 
required components. 
Pace and timing 
appropriate. 

Some information 
presented out of 
sequence or illogically. 
Missing some required 
components. Some 
pacing and timing 
problems. 

Poor sequence or 
illogical presentation 
of information. 
Missing some or all 
required components. 
Presentation not well 
timed. 

Planning for 
instructional 
leadership 

Articulates a clear and 
solid approach in 
organizing and planning 
the leadership of adults 
in a way that impacts 
student learning. 
Articulates a research-

Articulates a general and 
basic approach in 
organizing and planning 
the leadership of adults in 
a way that impacts 
student learning. 
Articulates a rationale for 

States a vague approach 
in organizing and 
planning the leadership 
of adults in a way that 
impacts student 
learning. Reflects a 
general rationale for 

Lacks an approach in 
organizing and 
planning leadership of 
adults in a way that 
impacts student 
learning. Vague 
rationale for 
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based rationale for 
instructional choices and 
decisions. Illustrates 
how standards and 
guidelines drive 
instruction based on the 
unique needs of 
learners. Includes 
supporting data and 
complete description of 
intervention. 

instructional decisions. 
Some illustration of how 
standards and guidelines 
drive instruction based on 
the unique needs of 
learners. Includes few 
examples of supporting 
data and a description of 
intervention. 

instructional decisions. 
Includes little illustration 
of how standards and 
guidelines drive 
instruction based on the 
unique needs of 
learners. Limited use of 
supporting data and 
limited description of 
intervention.  

instructional decisions. 
Missing illustration of 
how standards and 
guidelines drive 
instruction based on 
the unique needs of 
learners. Lacks 
supporting data and 
provides an 
incomplete description 
of the intervention. 

Linking 
assessment 

to 
instruction 

Reflects a deep 
understanding of how 
assessment drives 
instruction, including the 
place of informal and 
curriculum-embedded 
assessments. 
Assessments are used 
for formative and 
summative purposes 
such as screening, 
diagnosis, placement, 
and progress 
monitoring. Provides 
examples of methods 
that use grade level or 
school-wide data to 
implement and revise 
instructional programs.  

Reflects a general 
understanding of how 
assessment drives 
instruction, including the 
place of informal and 
curriculum-embedded 
assessments. Some 
assessments are used for 
formative and summative 
purposes. Provides few 
examples of methods 
that use grade level or 
school-wide data to 
implement and revise 
instructional programs. 

Reflects a limited 
understanding of how 
assessment drives 
instruction, including the 
place of informal and 
curriculum-embedded 
assessments. Few 
assessments are used 
for either formative or 
summative purposes. 
Hardly provides 
examples of methods 
that use grade level or 
school-wide planning 
data to implement and 
revise instructional 
programs. 

Reflects lack of 
understanding of how 
assessment drives 
instruction, including 
informal and 
curriculum-based 
assessments. 
Assessments are used 
for either formal or 
summative purposes, 
but not both. No 
examples of methods 
that use grade level or 
school-wide 
assessment data to 
implement and revise 
instructional 
programs. 

Evaluating 
instructional 
interventions 

Clearly and effectively 
presents data and 
results of the 
instructional 
intervention. Provides 
complete examples of 
methods and data used 
to evaluate professional 
development regarding 
instructional 
interventions.  

Clearly presents data and 
results of the 
instructional 
intervention. Provides 
partial examples of 
methods and data used 
to evaluate professional 
development regarding 
instructional 
interventions. 

Vaguely presents data 
and results of the 
instructional 
intervention. Provides 
unclear examples of 
methods and data used 
to evaluate professional 
development regarding 
instructional 
interventions. 

Lacks data and results 
of instructional 
intervention. Provides 
no or unclear 
examples of methods 
and data used to 
evaluate professional 
development 
regarding instructional 
interventions. 

Delivery Expresses ideas fluently, 
in own words, with little 
reliance on notes. 
Genuinely interested 
and enthusiastic. 
Exceptional voice 
mannerisms, body 
language, and 
communication skills. 
Exceptional quality of 
presentation materials. 

Relied little on notes. 
Displayed interest and 
enthusiasm. Good voice 
mannerisms, body 
language, and 
communication skills. 
Good quality of 
presentation materials. 

Read small parts of 
material. Occasionally 
struggled to find words. 
Displayed interest and 
enthusiasm. Sometimes 
used inappropriate voice 
mannerisms, body 
language, and 
communication skills. 
Moderate quality of 
presentation materials. 

Relied extensively on 
notes. Unenthused 
and monotonous. Poor 
voice mannerisms, 
body language, and 
communication skills. 
Poor quality of 
presentation 
materials.  

 
Total Score: 
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Part I – Needs Assessment – to be collected Fall Semester 
Objective: To collect data about your school in order to determine which needs your project might 
address. 

Steps: 

 Collect relevant school data (e.g., demographic data, assessment data, etc.). Be sure to 
disaggregate the data and be as specific as possible. 

 Analyze the data you collected and begin to identify patterns and/or trends in order to 
determine a problem or an area of need on which you can concentrate for your ARP. 

 Meet with your site mentor and your course instructor and present your findings and your idea 
for a project.  

 
Part II – Project Plan – due Fall Semester 
Objective: To identify the outcomes, measurement instruments, and steps to meet your project goal.  

Steps: 

 Determine who will participate in your project (i.e., which adults and which students). 

 Identify what the targeted adults will do differently as a result of this project. 

 Identify the instrument(s) you will use to measure the degree to which your project met your 
stated outcomes for adults (e.g., survey, observation, etc.). 

 
As a result of the changes the adults made, student outcomes should also change positively. 
 

 Identify what the targeted students will do differently as a result of this project. 

 Identify the instrument(s) you will use to measure the degree to which your project met your 
stated outcomes for students (e.g., district benchmark, text assessment, teacher-made 
assessment, etc.). 
 

 Identify what impact you believe your ARP will have on the state assessment. 
 

 Write an Action Research Project Proposal for your project based on the information you 
gathered in Parts I and II and submit it on Blackboard. 

 
Part III – Project Implementation – due Spring Semester 
Objective: To collect the post-data and reflect on the changes in the adults and students who 
participated in the project. 

Steps: 

 Complete an Action Research Project Goal Report and submit it on Blackboard. 

 Implement each of the steps in your plan. 

 Deploy your measurement instruments to discover how the project influenced student learning, 
as well as how it influenced changes in practice in the adults you led. 

 Have your site mentor review the activities you have completed to accomplish your project and 
sign the Site Mentor Verification form. Scan the form with your mentor’s signature and submit it 
on Blackboard. 

 
Part IV – Written and Visual Presentation of Results – due Spring Semester 
Prepare a written report and visual presentation describing your project and its results, then present 
them. 



 

 

COMMUNICATION LOG 
 
The purpose of the communication log is to capture your communication with your mentor, your field-based project group, your course instructor, or 
anyone else who helps you to implement your Action Research Project. Log relevant communication such as meetings, phone calls, e-mail messages, etc. 
You may insert additional rows as needed. After completing the communication log, have it verified and signed by your site mentor. Then scan the signed 
document and submit it on Blackboard. 
 
Name of Candidate:               Semester: Fall/Spring 
      

Date Person/Group Title Communication Summary 

    

    

    

    

    

    

    

    

    

    

    

 

 
Site Mentor Signature _______________________________________________________________________________   Date ______________________ 
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California State University, Bakersfield 

School of Social Sciences and Education 

Department of Advanced Educational Studies 

 

EDAD 6820 

Fieldwork II 

3 Semester Units 

 

Spring 2017 

Independent Study 

 
Syllabus Disclaimer 

This syllabus is provided for informational purposes regarding the anticipated course content and schedule of this 

course. It is based upon the most recent information available on the date of its issuance and is as accurate and 

complete as possible. I reserve the right to make any changes I deem necessary and/or appropriate. I will make my 

best effort to communicate any changes in the syllabus in a timely manner. Students are responsible for being aware 

of these changes. 
 

Instructor:  Dr. Amanda Taggart 

Office:  EDUC 233 

Office Hours:  Tuesday, 10:30 a.m. to 12 p.m. 

  Wednesday, 10 a.m. to 12 p.m. 

  Thursday, 10:30 a.m. to 12 p.m. 

  or by appointment 

E-mail: ataggart@csub.edu  

Phone:  661-654-3080 

 

Course Description 

This course prepares candidates at the school level for actual job performance in both 

supervision and administrative work. Students will have exposure to the essential themes, 

concepts, and skills related to the performance of administrative services. Each student will 

develop a professional perspective by examining contemporary administrative practices and 

schooling policies in relation to fundamental issues, theories, and research in education. Students 

will determine their progress in relationship to the California Professional Standards for 

Educational Leaders (CPSEL), the CPSEL Content Expectations (CACEs), and the CPSEL 

Performance Expectations (CAPEs) as they research, plan, implement, and evaluate their action 

research project and other fieldwork activities. Fieldwork activities will be conducted with an 

instructional leadership focus. Field experiences include intensive experiences both in the day-to-

day functions of school leaders or administrators and in longer-term policy design and 

implementation that address state and national policy standards for educational leaders. 

 

Student Learning Outcomes 

Upon completion of this course, students will demonstrate proficiency in the application of the 

theories and concepts outlined in the following six CPSEL. 

  

mailto:ataggart@csub.edu
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STANDARD 1: DEVELOPMENT 
AND IMPLEMENTATION OF A 
SHARED VISION 
Education leaders facilitate the 
development and 
implementation of a shared 
vision of learning and growth of 
all students. 

Element 1A: Student-Centered Vision 
Leaders shape a collective vision that uses multiple measures of 
data and focuses on equitable access, opportunities, and 
outcomes for all students. 

Element 1B: Developing Shared Vision 
Leaders engage others in a collaborative process to develop a 
vision of teaching and learning that is shared and supported by all 
stakeholders. 

Element 1C: Vision Planning and Implementation 
Leaders guide and monitor decisions, actions, and outcomes 
using the shared vision and goals. 

STANDARD 2: INSTRUCTIONAL 
LEADERSHIP 
Education leaders shape a 
collaborative culture of teaching 
and learning informed by 
professional standards and 
focused on student and 
professional growth. 

Element 2A: Professional Learning Culture 
Leaders promote a culture in which staff engages in individual 
and collective professional learning that results in their 
continuous improvement and high performance. 

Element 2B: Curriculum and Instruction 
Leaders guide and support the implementation of standards-
based curriculum, instruction, and assessments that address 
student expectations and outcomes. 

Element 2C: Assessment and Accountability 
Leaders develop and use assessment and accountability systems 
to monitor, improve, and extend educator practice, program 
outcomes, and student learning. 

STANDARD 3: MANAGEMENT 
AND LEARNING ENVIRONMENT 
Education leaders manage the 
organization to cultivate a safe 
and productive learning and 
working environment. 

Element 3A: Operations and Facilities 
Leaders provide and oversee a functional, safe, and clean learning 
environment. 

Element 3B: Plans and Procedures 
Leaders establish structures and employ policies and processes 
that support students to graduate ready for college and career. 

Element 3C: Climate 
Leaders facilitate safe, fair, and respectful environments that 
meet the intellectual, linguistic, cultural, social-emotional, and 
physical needs of each learner. 

Element 3D: Fiscal and Human Resources 
Leaders align fiscal and human resources and manage policies 
and contractual agreements that build a productive learning 
environment. 

STANDARD 4: FAMILY AND 
COMMUNITY ENGAGEMENT 
Education leaders collaborate 
with families and other 
stakeholders to address diverse 
student and community interests 
and mobilize community 
resources. 

Element 4A: Parent and Family Engagement 
Leaders meaningfully involve all parents and families, including 
underrepresented communities, in student learning and support 
programs. 

Element 4B: Community Partnerships 
Leaders establish community partnerships that promote and 
support students to meet performance and content expectations 
and graduate ready for college and career. 

Element 4C: Community Resources and Services 
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Leaders leverage and integrate community resources and services 
to meet the varied needs of all students. 

STANDARD 5: ETHICS AND 
INTEGRITY 
Education leaders make 
decisions, model, and behave in 
ways that demonstrate 
professionalism, ethics, integrity, 
justice, and equity and hold staff 
to the same standard. 

Element 5A: Reflective Practice 
Leaders act upon a personal code of ethics that requires 
continuous reflection and learning. 

Element 5B: Ethical Decision-Making 
Leaders guide and support personal and collective actions that 
use relevant evidence and available research to make fair and 
ethical decisions. 

Element 5C: Ethical Action 
Leaders recognize and use their professional influence with staff 
and the community to develop a climate of trust, mutual respect, 
and honest communication necessary to consistently make fair 
and equitable decision on behalf of all students. 

STANDARD 6: EXTERNAL 
CONTEXT AND POLICY 
Education leaders influence 
political, social, economic, legal, 
and cultural contexts affecting 
education policies and practices. 

Element 6A: Understanding and Communicating Policy 
Leaders actively structure and participate in opportunities that 
develop greater public understanding of the education policy 
environment. 

Element 6B: Professional Influence 
Leaders use their understanding of social, cultural, economic, 
legal, and political contexts to shape policies that lead all 
students to graduate ready for college and career. 

Element 6C: Policy Engagement 
Leaders engage with policymakers and stakeholders to 
collaborate on education policies focused on improving education 
for all students. 

 

In addition, the educational administration program learning outcomes are based on the 

California Professional Standards for Educational Leaders Performance Expectations (CAPEs) 

(edited for teacher-leaders). 

 

CAPE 2: Developing a shared 
commitment to the vision 
among all members of the 
school community 

The teacher-leader works collaboratively with all members of the 
school community to develop a shared commitment to the 
achievement of the school or project vision. The teacher-leader 
understands the nature of school governance in California, 
including the roles, responsibilities, and relationships of the 
individual and organizational entities within the California 
educational system. The teacher-leader communicates effectively 
with various audiences and for various educational purposes, 
including consensus-building and decision-making, to help 
promote a shared sense of responsibility for the school mission 
and vision. 

CAPE 3: Leading by example to 
promote implementation of the 
vision 

The teacher-leader examines and responds to equity issues 
related to race, diversity, poverty, and access in order to help the 
school or project achieve the mission and vision. The teacher-
leader identifies potential barriers to accomplishing the vision 
and effective ways to work with others to address and overcome 
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barriers. The teacher-leader holds him/herself and others 
accountable for exhibiting personal and professional ethics, 
integrity, justice, and fairness. 

CAPE 7: Demonstrating 
understanding of the school and 
community context, including 
the instructional implications of 
cultural/linguistic, 
socioeconomic, and political 
factors 

The school leader understands the demographic of the school 
community, including socioeconomic context, students and 
family characteristics, cultural and linguistic diversity, and 
political issues and uses this knowledge to help improve teaching 
and learning. The school leader is knowledgeable about both 
culturally-relevant instructional practices and instructional 
practices grounded in first- and second-language acquisition 
theories to support effective instruction for English learners, 
economically, culturally, and/or linguistically diverse students, 
students with special needs, and others. The school leader helps 
teachers and staff access community resources, including parents 
and other community members, to promote learning about 
students and families, and to promote culturally and linguistically 
inclusive instructional practices. The school leader helps teachers, 
staff, and others understand that political factors within the 
community that may affect the school’s instructional program, 
and is proactive in providing information about the schools, its 
needs, and its accomplishments within the larger political 
environment. The school leader understands how classroom 
structures, school and class scheduling, and grouping practices 
affect student learning. 

CAPE 11: Identifying and using 
available human, fiscal, and 
material resources to implement 
the school growth plan 

The teacher-leader is knowledgeable about a wide range of 
resources to help implement the school growth plan, including 
but not limited to human, fiscal, and material resources. The 
teacher-leader identifies and seeks additional resources as 
needed from a variety of sources, both within and outside of the 
local community, to support the implementation of the school 
growth plan. 

CAPE 12: Instituting a 
collaborative, ongoing process of 
monitoring and revising the 
growth plan based on student 
outcomes 

The teacher-leader uses strategies for continuous progress 
monitoring of the school’s growth plan and outcomes and 
collaboratively engages others in the school community in using 
those data for updating the school growth plan as needed. The 
teacher-leader engages all members of the school community on 
an ongoing basis in reflecting about student outcomes. 
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Required Text and Materials 

American Psychological Association. (2010). Publication manual of the American Psychological 

Association (6th ed.). Washington, DC: Author. 

 

Grading Criteria 

There are a total of 150 possible points for this course, broken down as follows: 

 

Action Research Goal Report 10 pts. 

Site Visit 20 pts. 

Action Research Project Paper and Presentation 100 pts. 

Communication Log 10 pts. 

End-of-Course Survey 10 pts. 

TOTAL 150 pts. 

Note: Please review assignment guidelines at the end of this syllabus. 

 

Course Evaluation 

 

Course Grade Course Average 

A 90% - 100% 

B 80% - 89% 

C 70% - 79% 

D 60% - 69% 

F Average below 60% 

 
 

Tentative Course Schedule 

 

EDAD 6820 – Fieldwork II 

January 30 (Monday) 

Due by 7 a.m.: 

 Action Research Goal Report 

May 5 (Friday) 

Due by midnight: 

 End-of-Course Survey 

*May 6 (SATURDAY)* 

Presentations will begin at 9 a.m. 

 Action Research Project Paper and Presentation 

May 8 (Monday) 

Due by 7 a.m.: 

 Communication Log 

SITE VISIT 

Arrange a date and time to meet with the instructor and your site 

mentor, at your school site, within the last two weeks of March. 
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Assignment Submission 

All assignments must be submitted via the Blackboard web site for this course. 

 

Late Work 

No late work is accepted for this course. Inability to connect with your site mentor and 

technology problems (e.g., frozen hard drive, lost flash drive, broken Internet connection, 

etc.) are not valid excuses for late or missing assignments. In the case of extreme 

emergency requiring late submission of an assignment, students should contact the 

instructor prior to the assignment due date to determine an alternate arrangement. 

 

Written Assignments 

All written assignments must be submitted following the APA (6th edition) format. 

 

Computer Literacy Expectations 

Students in this course are expected to: 

 access the university e-mail system as their primary source of contact, 

 regularly access Blackboard, 

 use a word processing program for written assignments (e.g., Microsoft Word), 

 access assigned web sites through the Internet, 

 access the CSUB library databases to find peer-reviewed journal articles and other 

scholarly literature, 

 scan documents that can be submitted via Blackboard, 

 create PowerPoint presentations, 

 download, install, and run programs and updates as requested, and 

 join online video conferencing with video and sound. 

 

Accommodations for Students with Disabilities (for Bakersfield campus) 

To request academic accommodations due to a disability, please contact the Office of Services 

for Students with Disabilities (SSD) as soon as possible. Their office is located in SA 140, and 

they may be reached at 661-654-3360 (voice), or 661-654-6288 (TDD). If you have an 

accommodations letter from the SSD Office documenting that you have a disability, please 

present the letter to me during my office hours as soon as possible so we can discuss the specific 

accommodations that you might need in this class. 

 

Accommodations for Students with Disabilities (for AV campus) 

To request academic accommodations due to a disability, please contact the Office of Services 

for Students with Disabilities (SSD) as soon as possible.  Their office is located in Bldg. 200, and 

they may be reached at 661-952-5061 (voice) or 661-952-5120 (tdd).  If you have an 

accommodation letter from the SSD Office documenting that you have a disability, please 

present the letter to me during my office hours so we can discuss the specific accommodations 

that you might need in this class. 

 

Academic Honesty  

There are certain forms of conduct that violate the university’s policy of academic integrity. 

Academic dishonesty (cheating) is a broad category of actions that involve fraud and deception 

to improve a grade or obtain course credit. Academic dishonesty (cheating) is not 
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limited to examination situations alone, but arises whenever students attempt to gain an unearned 

academic advantage. Plagiarism is a specific form of academic dishonesty (cheating) which 

consists of the misuse of published or unpublished works of another by claiming them as one’s 

own. Plagiarism may consist of handing in someone else’s work as one’s own, copying or 

purchasing a pre-written composition and claiming it as one’s own, using paragraphs, sentences, 

phrases, words or ideas written by another without giving appropriate citation, or using data 

and/or statistics compiled by another without giving appropriate citation. Another example of 

academic dishonesty (cheating) is the submission of the same, or essentially the same paper or 

other assignment for credit in two different courses without receiving prior approval from the 

instructors of the affected courses. Source: 2011-2013 CSUB Catalog, p.78  
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EDAD 6810 ASSIGNMENT INSTRUCTIONS 

 

 

Action Research Goal Report – 10 points 

 

In order to keep on track with the completion of your Action Research Project, you will submit 

the goals you want to accomplish this semester in relation to your project, as well as the dates 

when you would like to have them accomplished. Using the template located under Course 

Documents on the EDAD 6820 Blackboard site, you will: 

 

 List the goals you plan to accomplish this quarter in relation to your Action Research 

Project (at least 3 for adults and 2 for students).  

 Describe the processes you will undertake to complete each goal. 

 List the dates you plan to implement and complete each goal. 

 List the data you plan to collect and when you plan to collect it. 

 Describe how you will involve other adults in your project, such as your mentor or the 

teachers you are leading as part of your project. 

 

This assignment will be graded as follows: 

 

Includes 3 goals for adults 6 pts. 

Includes 2 goals for students 2 pts. 

Includes all other required information on template 2 

TOTAL 10 pts. 

 

 

Site Visit – 20 points 

 

You will arrange a time for your instructor to meet with you at your school site to discuss your 

Action Research Project. This meeting should occur with your site mentor. Please arrange to 

hold this visit within the first two weeks of March. 

 

If you arrange to meet with the instructor and your site mentor by the due date, you will earn 20 

pints. If you do not meet these requirements, you will be awarded zero points. 
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Action Research Project Paper and Presentation – 100 points 

 

You will submit a paper detailing your Action Research Project and present your completed 

project, showcasing how you exhibited leadership of adults in a way that influenced student 

learning.  

 

Your paper and presentation should include:  

 Statement of the Problem 

 Purpose of the Project 

 Review of the Literature (abbreviated, approximately 2-3 pages) 

 Site and Participants 

 Project Action Steps 

 Evaluation Instruments 

 Outcomes/Findings of the Project 

 Implications for CPSEL 

 

A rubric showing how this assignment will be graded can be found on pages 10-11 of this 

syllabus. 

 

 

Communication Log – 10 points 

 

You will keep a comprehensive log of the communication you had, the meetings you conducted 

or attended, and the time you spent this quarter on your action research project. The form to 

complete this assignment can be found on Blackboard. Please have your site mentor sign the 

form in order to verify your communication and work, then scan the signed document and submit 

it on Blackboard. 

 

If you submit the signed, completed form by the due date, you will earn 10 points. If you do not 

meet these requirements, you will be awarded zero points. 

 

 

End-of-Course Survey – 10 points 

 

An invitation to take this survey will come to your CSUB e-mail. After completing the survey, 

take a screenshot of the page that says, “Thank you for your cooperation. Your results have been 

sent,” and submit the screenshot on Blackboard. 

 

If you submit a screenshot showing that you completed the end-of-course survey by the due date, 

you will earn 10 points. If you do not meet these requirements, you will be awarded zero points. 
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ACTION RESEARCH PROJECT 
 

The Action Research Project simulates the role of the administrator to influence adult behavior in order 
to improve student outcomes. It is the same process a leader might use to make decisions in order to 
change student achievement outcomes. Steps in this process include identifying a problem, determining 
a strategy to deal with the problem, collecting and analyzing data, setting measurable outcomes, 
training adults, and monitoring student achievement. 
 
The Action Research Project also affords candidates the opportunity to practice behaviors consistent 
with the leadership dispositions of successful school leaders. 
 
All students will present their Action Research Project to colleagues and a panel of sitting school leaders 
in May. 
 
Project Requirements 
 
Your final Action Research Project must include the following criteria: 
 

1. You must choose a project that will showcase how you exhibited leadership of adults in a way 
that influenced student learning. 

 
2. You must discuss each of the following elements of your project: 

 Statement of the Problem 

 Purpose of the Project 

 Review of the Literature 

 Site and Participants 

 Project Action Steps 

 Evaluation Instruments 

 Outcomes/Findings of the Project 

 Implications for CPSEL 
 

3. You must demonstrate effective presentation skills. 
 
Your final paper and presentation are worth 100 points and will be graded as follows: 
 

 4 3 2 1 

Organization Information presented 
was complete and in 
logical order. Included 
all required components 
of the project. Easy to 
follow. Very well-timed 
and well-paced. 

Information presented 
was nearly complete and 
presented in logical 
sequence. Included all 
required components. 
Pace and timing 
appropriate. 

Some information 
presented out of 
sequence or illogically. 
Missing some required 
components. Some 
pacing and timing 
problems. 

Poor sequence or 
illogical presentation 
of information. 
Missing some or all 
required components. 
Presentation not well 
timed. 

Planning for 
instructional 
leadership 

Articulates a clear and 
solid approach in 
organizing and planning 
the leadership of adults 
in a way that impacts 
student learning. 
Articulates a research-

Articulates a general and 
basic approach in 
organizing and planning 
the leadership of adults in 
a way that impacts 
student learning. 
Articulates a rationale for 

States a vague approach 
in organizing and 
planning the leadership 
of adults in a way that 
impacts student 
learning. Reflects a 
general rationale for 

Lacks an approach in 
organizing and 
planning leadership of 
adults in a way that 
impacts student 
learning. Vague 
rationale for 
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based rationale for 
instructional choices and 
decisions. Illustrates 
how standards and 
guidelines drive 
instruction based on the 
unique needs of 
learners. Includes 
supporting data and 
complete description of 
intervention. 

instructional decisions. 
Some illustration of how 
standards and guidelines 
drive instruction based on 
the unique needs of 
learners. Includes few 
examples of supporting 
data and a description of 
intervention. 

instructional decisions. 
Includes little illustration 
of how standards and 
guidelines drive 
instruction based on the 
unique needs of 
learners. Limited use of 
supporting data and 
limited description of 
intervention.  

instructional decisions. 
Missing illustration of 
how standards and 
guidelines drive 
instruction based on 
the unique needs of 
learners. Lacks 
supporting data and 
provides an 
incomplete description 
of the intervention. 

Linking 
assessment 

to 
instruction 

Reflects a deep 
understanding of how 
assessment drives 
instruction, including the 
place of informal and 
curriculum-embedded 
assessments. 
Assessments are used 
for formative and 
summative purposes 
such as screening, 
diagnosis, placement, 
and progress 
monitoring. Provides 
examples of methods 
that use grade level or 
school-wide data to 
implement and revise 
instructional programs.  

Reflects a general 
understanding of how 
assessment drives 
instruction, including the 
place of informal and 
curriculum-embedded 
assessments. Some 
assessments are used for 
formative and summative 
purposes. Provides few 
examples of methods 
that use grade level or 
school-wide data to 
implement and revise 
instructional programs. 

Reflects a limited 
understanding of how 
assessment drives 
instruction, including the 
place of informal and 
curriculum-embedded 
assessments. Few 
assessments are used 
for either formative or 
summative purposes. 
Hardly provides 
examples of methods 
that use grade level or 
school-wide planning 
data to implement and 
revise instructional 
programs. 

Reflects lack of 
understanding of how 
assessment drives 
instruction, including 
informal and 
curriculum-based 
assessments. 
Assessments are used 
for either formal or 
summative purposes, 
but not both. No 
examples of methods 
that use grade level or 
school-wide 
assessment data to 
implement and revise 
instructional 
programs. 

Evaluating 
instructional 
interventions 

Clearly and effectively 
presents data and 
results of the 
instructional 
intervention. Provides 
complete examples of 
methods and data used 
to evaluate professional 
development regarding 
instructional 
interventions.  

Clearly presents data and 
results of the 
instructional 
intervention. Provides 
partial examples of 
methods and data used 
to evaluate professional 
development regarding 
instructional 
interventions. 

Vaguely presents data 
and results of the 
instructional 
intervention. Provides 
unclear examples of 
methods and data used 
to evaluate professional 
development regarding 
instructional 
interventions. 

Lacks data and results 
of instructional 
intervention. Provides 
no or unclear 
examples of methods 
and data used to 
evaluate professional 
development 
regarding instructional 
interventions. 

Delivery Expresses ideas fluently, 
in own words, with little 
reliance on notes. 
Genuinely interested 
and enthusiastic. 
Exceptional voice 
mannerisms, body 
language, and 
communication skills. 
Exceptional quality of 
presentation materials. 

Relied little on notes. 
Displayed interest and 
enthusiasm. Good voice 
mannerisms, body 
language, and 
communication skills. 
Good quality of 
presentation materials. 

Read small parts of 
material. Occasionally 
struggled to find words. 
Displayed interest and 
enthusiasm. Sometimes 
used inappropriate voice 
mannerisms, body 
language, and 
communication skills. 
Moderate quality of 
presentation materials. 

Relied extensively on 
notes. Unenthused 
and monotonous. Poor 
voice mannerisms, 
body language, and 
communication skills. 
Poor quality of 
presentation 
materials.  

 
Total Score: 
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Part I – Needs Assessment – to be collected Fall Semester 
Objective: To collect data about your school in order to determine which needs your project might 
address. 

Steps: 

 Collect relevant school data (e.g., demographic data, assessment data, etc.). Be sure to 
disaggregate the data and be as specific as possible. 

 Analyze the data you collected and begin to identify patterns and/or trends in order to 
determine a problem or an area of need on which you can concentrate for your ARP. 

 Meet with your site mentor and your course instructor and present your findings and your idea 
for a project.  

 
Part II – Project Plan – due Fall Semester 
Objective: To identify the outcomes, measurement instruments, and steps to meet your project goal.  

Steps: 

 Determine who will participate in your project (i.e., which adults and which students). 

 Identify what the targeted adults will do differently as a result of this project. 

 Identify the instrument(s) you will use to measure the degree to which your project met your 
stated outcomes for adults (e.g., survey, observation, etc.). 

 
As a result of the changes the adults made, student outcomes should also change positively. 
 

 Identify what the targeted students will do differently as a result of this project. 

 Identify the instrument(s) you will use to measure the degree to which your project met your 
stated outcomes for students (e.g., district benchmark, text assessment, teacher-made 
assessment, etc.). 
 

 Identify what impact you believe your ARP will have on the state assessment. 
 

 Write an Action Research Project Proposal for your project based on the information you 
gathered in Parts I and II and submit it on Blackboard. 

 
Part III – Project Implementation – due Spring Semester 
Objective: To collect the post-data and reflect on the changes in the adults and students who 
participated in the project. 

Steps: 

 Complete an Action Research Project Goal Report and submit it on Blackboard. 

 Implement each of the steps in your plan. 

 Deploy your measurement instruments to discover how the project influenced student learning, 
as well as how it influenced changes in practice in the adults you led. 

 Have your site mentor review the activities you have completed to accomplish your project and 
sign the Site Mentor Verification form. Scan the form with your mentor’s signature and submit it 
on Blackboard. 

 
Part IV – Written and Visual Presentation of Results – due Spring Semester 
Prepare a written report and visual presentation describing your project and its results, then present 
them. 



 

 

ACTION RESEARCH GOAL REPORT 
 

Instructions:  

 List the goals you plan to accomplish this quarter in relation to your Action Research Project (at least 3 for adults and 2 for students). Add lines to 
the template as necessary. 

 Describe the processes you will undertake to complete each goal. 

 List the dates you plan to implement and complete each goal. 

 List the data you plan to collect and when you plan to collect it. 

 Describe how you will involve other adults in your project, such as your mentor or the teachers you are leading as part of your project. 
 

Adult Goals 
 

 
Goal 

 
Processes to Undertake 

 
Implementation & 
Completion Dates 

 
Data to Collect 

 
How can I involve 

other adults?  

 
 
 

    

 
 
 

    

 
 
 

    

 
Student Goals 

 

 

 
Goal 

 
Processes to Undertake 

 
Implementation & 
Completion Dates 

 
Data to Collect 

 
How can I involve 

other adults?  

 
 
 

    

 
 
 

    



 

 

COMMUNICATION LOG 
 
The purpose of the communication log is to capture your communication with your mentor, your field-based project group, your course instructor, or 
anyone else who helps you to implement your Action Research Project. Log relevant communication such as meetings, phone calls, e-mail messages, etc. 
You may insert additional rows as needed. After completing the communication log, have it verified and signed by your site mentor. Then scan the signed 
document and submit it on Blackboard. 
 
Name of Candidate:               Semester: Fall/Spring 
      

Date Person/Group Title Communication Summary 

    

    

    

    

    

    

    

    

    

    

    

 

 
Site Mentor Signature _______________________________________________________________________________   Date ______________________ 


